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Alternative 

evidence

Assess 

for 

learning

Learning 

to learn

2. Give them 

opportunities 

to do more of 

it

1. Find 

out what 

our 

students 

are good 

at

3. Catch 

them 

doing it 

right

More 

personalised

More 

mind 

friendly

Notice 

and 

adjust

More 

research 

based
So we 

can

Set them 

up to 

succeed

http://www.animationlibrary.com/animation/22841/Black_dog/
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"Out 

of the 

box"S+LVisualAuditoryKinaesthetic
Sequential/

precise

Groupings 

for:

Peer 

tutoring
Individualised 

reading progs

Memory 

training

Paired 

reading

Precision 

teaching

Enhanced 

opportunities 

for:

ICT for 

Learning
Outstanding 

"Total 

Teaching
1:1Pair/

share

Focus 

groupwork 

with Class  

Teacher
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So we can 

personalise:

Content Process

Quantity/

depth

OutcomeEnvironment

Level of 

Support

When I  

personalised… 

Differentiated 

Planning

Differentiated 

Output
Marked 

AfL etc

Simplified 

Language

Access 

to PC

Writing 

Frames Slower 

Pace

Good 

"Total 

Teaching"

5/16/2012 
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“A Specific Learning Preference 
Which Is Constitutional In Origin 

and which, for a given level of 
ability, may cause unexpected 
difficulties in the acquisition of 
certain literacy and numeracy 

skills” 
 

Neil MacKay 2008 
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COPs Profile 
Visual 

Spatial 

memory 

Auditory 

Sequential  

memory 

“flub” 

“Shring” 

Seg/ment/ing 

Single 

Word 

reading 

“A Specific Learning Preference Which Is 
Constitutional In Origin” 

• Family history 

• Early to walk – may not 
crawl? 

• Problems with 
drdifficultiesls 

• Problems with labels, 
rhymes, sequences 

• Spells/reads on one line 
but not on next 

• Quick thinker/doer – 
but not when given 
instructions 

• Enhanced creativity 

• Aptitude for 
constructional/ 
technical toys 

• Appears bright but is an 
“enigma”! 
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Remembering 

and working 

with several 

"bits" at once

Processing

Discrimination

Seeing the 

difference 

between 

letter 

shapes 

and 

symbols

Perception

Discrimination

Perception

Hearing 

the 

difference 

between 

sounds Auditory Visual

Reading and 

spelling

I'm 

not at 

my 

best 

with

Analysing 

other 

people's 

info

Synthesising 

other 

people's info

5/16/2012 

The aim? 
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03/18/10 

No 

labels 

but:

Vulnerable 

visual 

perception/

memory

Vulnerable 

auditory 

perception/

memory

Vulnerable 

emotions and 

relationships

Vulnerable 

attention 

and 

inhibition of 

"immediate 

response" 

Vulnerable 

recall and 

concept 

development

Moderate 

learning 

difficulties 

"type"

Vulnerable 

information 

processing + 

phonology

Dyslexic 

"type"

Visual 

"type"

Hearing 

"type"

Behaviour, 

social, 

emotional 

"type"

AD(H)D 

"type"

Asperger's 

"type"

Vulnerable 

emotions, 

communication 

and flexibility

Speech 

and 

Language 

"type" Vulnerable 

receptive 

and 

expressive 

language

So we can... 

So we can... 

So we can... 

So we can... 
So we can... 

So we can... 

So we can... 

So we can... 

So in class  we offer: 

 

 

 

 

So in class  we offer: 

 

 

 

 

So in class we offer: 

 

 

 

 

So in class we offer: 

 

 

 

 

So in class we offer: 

 

 

 

 

So in class we offer: 

 

 

 

 

So in class we offer: 

 

 

 

 

So in class  we offer: 

 

 

 

 

Vulnerable 

visual 

perception/

memory

Vulnerable 

recall and 

concept 

development

Moderate 

learning 

difficulties 

"type"

Dyslexic 

"type"

Visual 

"type"

Hearing 

"type"

AD(H)D 

"type"

Asperger's 

"type"

Speech 

and 

Language 

"type"
Vulnerable 

attention 

and 

inhibition of 

"immediate 

response" 

Vulnerable 

information 

processing + 

phonology

Vulnerable 

auditory 

perception/

memory

Vulnerable 

receptive 

and 

expressive 

language

Vulnerable 

emotions, 

communication 

and flexibility

Behaviour, 

social, 

emotional 

"type"

Vulnerable 

emotions and 

relationships

"Total 

Teaching 

"Classroom 

responses?

What would you advise? 
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ADHD 

Marked/reduced ability to: 

• Maintain attention/listen to instructions 

• Turn instructions into positive action 

• Think before doing or saying  

• Recognise/anticipate possible 
consequences 

• Feel good about themselves - often low self 
esteem  - provocative victim? 

• 5% ish of school population – 3+boys:girls 
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BUT 

• Behaviour is part of the child 

• Often warm, empathic  

• Great energy, enthusiasm 

• Charismatic and effective with people 

Respond well to: 

• Positive language 

• Re-direction strategies 

• Kinaesthetic and visual learning styles 

• Mathematical/logical organisation techniques 

5/16/2012 

Identification /Diagnosis  
(Present before age 7 & for at least 6 months) 

At least 8 of these: : 

• Fidgets etc – “constant 
motion” 

• Difficulty remaining 
seated 

• Easily distracted 

• Can’t take turns 

• Blurts out answers 

• Following instructions 

• Sustaining attention 

• Shifts – task to task 

• Problems playing 
quietly 

• Excessive talking 

• Interrupts/intrudes 

• Doesn’t seem to listen 

• Losses key equipment 

• “Dangerous” activities 

 

5/16/2012 
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AD(H)D 

Opportunity 

Costs

Institutionalise 

with stress 

putty etc

Harness/

focus 

that 

energy

Good 

"boredomometer"

Often 

says 

what 

others 

are 

thinking!

Lack of 

attention

Impulsive

Fidgets

Always 

on go

Excessive 

talkingAvoids 

sustained 

affort

Rarely 

finishes

"Selective 

deafness"

Useful 

"overfacedometer"

Effective

"this is hopeless 

despairometer"5/16/2012 
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W hat  do 

they look 

like?

W hat  do 

they look 

like?

W hat  

type of 

weather 

do they 

predict ?

W hat  

type of 

weather 

do they 

predict ?

W hat  

type of 

weather 

do they 

predict ?

cirrus clouds cumulus 

clouds

W hat  do 

they look 

like?

st ratus clouds

2 Go t o Writing View to add 

det ails.

1 Use pict ures and words t o 

tell about clouds.

Clouds

5/16/2012 
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Classroom layout (1) 

• Identify a safe haven / quiet area 

• Sit away from door, window, corridor 

• Sit away from resources not in use 

• Sit away from resources needed by other 
students 

 

5/16/2012 
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Asperger’s Syndrome 

An individual’s: 

• Difficulty in communicating/relating 

• Inability to play imaginatively/think abstractly 

• Insistence on keeping to set 
routines/following elaborate rituals 

• Often low self-esteem – provocative victim? 

5/16/2012 
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Thinking flexibly 
Pupils on the autism spectrum, however, can find it 

difficult to think through a problem and generate 
strategies – this can create difficulties in relation to:  

• managing a change to an expected routine 

• applying skills in different settings 

• doing several things almost simultaneously 

• recalling relevant information when stressed 

• choice and decision making 

• managing emotions aroused by                                                         
the situation 

 
5/16/2012 

It helps when we: 
 

• supplement our verbal instructions with 
other permanent, visual forms, such as: 

•  written lists 

•  pictures 

•  symbols 

• photos. 

5/16/2012 

Try Pre tutoring 
• Teaching  key terms, before introduced to the 

rest of the class. Great for topic work, poems 
or plays 

• Gives pupils a chance to learn and understand 
the meaning of words.  

• Also great to teach pupils how to use 
equipment, or the rules of   a PE ativity ahead 
of time 

5/16/2012 
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Calm quiet 
atmosphere

Strong 
visual 
input

Visual 
timetable

In the 
classroom Effective 

communication 
- students, 

staff, parents 
etc

Flexible 
approaches 
to "tricky" 
neeeds

Pupils 
"well 

known" 
and info 
shared

Students 
involved 

in 
decision 
making

Tweaks 
for one 
student  
benefit 

all

How do 
you do?

Specific Learning Preferences

(SpLP)

"Basics lite" 

approaches

Big picture/

concept 

driven

Dyslexia as a 

learning 

preference

Reasonable adjustments 

include AfL, Scaffolds/

frameworks, visual 

timetables

"Uncertainty/change 

lite" approaches

Detail/order 

driven

ASD as a 

learning 

preference

Reasonable adjustments 

include alternative 

evidence, AfL, marking for 

content/concepts not 

spelling

Let me 

make it 

for you

I learn best 

when I just 

do it

Take me out 

and show 

me

I can crack 

this - leave 

me to it

Please give me 

some choices re 

assignments/ 

presentation etc

Who will 

care if I do it 

my way?

Let me explore 

and get off track 

- just a bit

Let me write 

it like I say it

Make it  clear 

with no 

assumptions 

about 

anything - 

anything at all 

Explain 

thoroughly 

and give 

me time to 

practice

Takes me time 

but it is very 

important that it 

looks good

I need to 

finish what I 

start- give 

me the time

Important  to 

me that 

teachers 

sees my 

work  is 

correct

Let me look it 

up and write it 

down for you

I need to know/need to 

ask when the need is 

in me - I can't wait

Detailed 

notes to go 

over again 

and again

Technical 

reasoner
Confluent/"wing 

it" reasoner

"Sequential 

reasoner"
"Precise 

reasoner"

Looking 

in the 

mirror

"Dyslexic 

type"

ASD 

"type"

AD(H)D
 Type

5/16/2012 
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Detail/

order 

driven

Big picture/

concept 

driven

Stimulation/

variety 

driven

Dyslexia as 

a 

preference

ASD as a 

preference

AD(H)D as a 

preference

Specific Learning Preferences

(SpLP)

"Basics lite" 

approaches

Reasonable 

adjustments 

include:

"Detail lite" 

approaches

Reasonable 

adjustments 

include:

"Uncertainty/

change lite" 

approaches

Reasonable 

adjustments 

include:

What 

works 

for 

both?

Planning 

to 

mastery

Self 

advocacy 

-"The job 

is to..."

Positive, 

"do-

able" 

language

Extending 

range of 

metacognitive 

choices

Pushing the 

zones to "safely 

uncomfortable"

Take 

up 

timeExtending 

zones of 

comfort

Identify 

the box Pre-

teaching

Pushing the 

zones to "safely 

uncomfortable"

Preference 

driven

No 

assumptions

Target 

driven 

success5/16/2012 

What 

works 

for  

all? 

Copyright Neil MacKay 2012 36 
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“Best Value” Interventions 
(according to the Sutton Trust2011) 

• Effective feedback 

 

• Metacognition and self 
regulating strategies 

 

• Peer tutoring/peer 
assisted learning  
  

• “Very high impact for 
low cost  

• High impact for low cost 

 

 

• High impact for low cost 

 

39 
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criticism 

kills

quick 

forgetters

boom, boom, 

boom

flexible and 

innovative

constantly 

re-visit

make them 

laugh

chunk it

Teach a 

little bit less 

a bit more 

effectively.

Copyright Neil MacKay 2012 41 

Show and Tell 

Use mini-whiteboards so that 

student can write or draw their  

answer and show it to you (or their  

peers) immediately. 

Back to AFL Tools 

Copyright Neil MacKay 2012 42 
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Muddiest Point 

Students write down one or two  

points on which they are least clear.  

This could be from the previous  

lesson, the rest of the unit, the  

preceding activity etc. The teacher  

and class can then seek to remedy  

the muddiness. 

Back to AFL Tools 

Copyright Neil MacKay 2012 43 

One-Sentence Summary 

Students write a sentence  

summarising their knowledge of a  

topic.  

 

The sentence could have to include  

who, what when, why, how, where  

etc. 

 

The sentences could then be peer- 

assessed, re-drafted and so on. 

Back to AFL Tools 

Copyright Neil MacKay 2012 44 

But 

Copyright Neil MacKay 2012 45 
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“In search of the magic bullet” 

Developing 

Independent 

Learning

Metacognition)

How can I 

use my 

skills and 

strategies"Knowing 

how"

What 

are my 

best 

ways?
"Knowing 

what "

Declarative 

knowledge

Procedural 

knowledge

Conditional 

knowledge

"Knowing 

when"

When can 

I use 

these 

strategies

mat 

48 
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TCP-QR 
(Copyright Neil MacKay 1997) 

• T – Title  

• What is this all 

about? 

• How does it fit 

in  

• C - Captions 

• Anything in 

bold 

• Anything which 

catches the eye 

• P – Pictures 
• Context clues 

• What is it 

about? 

 

• Q – Questions 

• Highlight 

“action” words 

• Any new 

information? 

• R – Reading 

• Skim/scan for 

information 

• How accurate 

were your 

predictions? 

"Think 

faster" 

reading 

skills

Seeing 

patterns

Recognition 

of hidden 

meanings

Using 

old 

ideas 

to 

create 

new 

ones

Recognising 

subjectivity

Predicting, 

drawing 

conclusions

Synthesis
Evaluation

Comparing/

discriminating 

between ideas

Analysis

51 
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"Think 

faster" 

reading 

skills

Seeing 

patterns

Recognition 

of hidden 

meanings

Using 

old 

ideas 

to 

create 

new 

ones

Recognising 

subjectivity

Predicting, 

drawing 

conclusions

Synthesis
Evaluation

Comparing/

discriminating 

between ideas

Analysis

52 

Questions  to elicit an  

understanding of what is going on 

Questions to elicit an understanding 

 of happened already 

and/or is likely to happen next? 

Questions to elicit understanding 

of cause and effect 
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MSC Model 

• M - All students MUST do the first task 

• S – most SHOULD do the next task 

• C – some COULD do an extra task 

 

• So……… 

55 

Thanks to Craig Jackson for the original concept of “close enough spelling” 

Pho to syn the sis 
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Make and Break 

• The multi sensory alternative to LCWC 

 

• The learner is given the letters and:  

• Makes the word 

• Breaks the word 

• Jumbles the letters 

• Makes the word 

Pho to syn the sis 

Step 1 

60 



16/05/2012 

21 

Sp.  See me 

Step 2 

61 

Step 3 

62 

Step 4 

63 
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Step 5 

64 

Step 5 
Step 6 

65 

66 
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Option 1 

• Bespoke whole school training – driving whole 
school issues through CPD based on raising 
the achievement of vulnerable learners: 

– You choose the focus 

– We work together to identify the issues 

– Neil delivers the messages 

5/16/2012 

As booked with schools in Auckland, Whangerei,  

Taupo, Napier, Rotorua and Tauranga in 2012 

Option 2 
• “Combination CPD” – possibly including: 

1. Working with small groups of teachers on 
specific issues 

2. Demonstration lessons + plenary – modelling 
inclusive practice on a variety of aspects 
(reading/writing for reluctant learners, 
learning how to learn/revision skills etc) 

3. After school presentation/workshop for all 
staff 

4. Evening session for parents 

 
5/16/2012 

As planned and delivered with schools in Auckland 

Rotorua,Taupol and Tauranga involving school staff and  

groups of teachers invited from local schools 

http://www.actiondyslexia.co.uk/
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Option 3 

• Cluster/regional Profit Sharing Conferences – 
speak to Neil or email info@actiondyslexia.co.uk 
for more details. 
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As organised in Auckland Taupo , Cromwell  

In 2011 and 2012 with plans for an event in  

Queenstown later in the year.  

mailto:info@actiondyslexia.co.uk

